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sentences, paragraphs, and itssaysi to provide students with 
opportunities for writing various types of prosei to help students 

'develop wide speaking, listenings reading,^ and writing vocabularies; 
to^ encotirage a critical examination of aas^ media; to encourage 
students to read and >n joy literature^r^ past and present; to extend 
students' knowledge of self and sqci^^ thrbugh literature; to 
increase students' ' knowledge of literature, past and. present; to 
increase students' ability to read literary worKs in depth; to 

.deyelop students' knowledge and understandingXof Canadian literature'; 
and to encourage students to express theiaselves in 4 variety of 
geivresp f MM 1 . * - 



♦ toproauetions supplied by EDBS are the best that can be made' : * 

♦ ^ros the original ^doc.ument., ' ^ * 



EKLC 



U,f, DfiFASTMEHTOFHEALTM. 
eeUCATl0ii«i.WKLPASE 

. . NATIONAL INSTITUiTEeP 

4 iOUCATIdN 

n ^ "' ^^'K C*«CyMENT HAS ifiCN WfiPRO* 

DUCIQ •i^ACTLT AS HECElVfD F^^M 
^ ' ^ TH^: Pif sSgh O^ ©^©ANIIATIO^ ORIGIN- 

' afl,=ffi^ ,t pDiNTi OF VIEW OPINIONS 

^7./s'^lD 00 NOT NICESSAHJLY @CPBE» 
\£\ . l^?iT jPFiCiAL NATIONAL lNiTlTU?e OP 



gi9Ui.4.flON PdSiTION OS TOLlCY 



Sr/^ondatpy Guide 



Curritulym Divej 4Dp>nent Branch 

Mvis^^r of * Educf4.iQnal Programrnes Schools 

tepartAvanft of Edu^jiti^n 

British, Columbia , , ' 

\ 



■■pEBN/llSSiON TO RpPRai^gCE THIS 
MATERIAL HAS BfeiN Gf^ANTED BV 

TO THE iDUCA^ir NAL RESOURCES 
INFORMATION C^NTt-R {fRIC? AtvO 
USERS OF ^HE £RIC SY STEM/' 



BEST COPY AVAILABLE 



so 
ERIC 



4 



> 



z?i<§K[a@'\^«;''[LS[£)©3£!fliiR 



, , The Department of Education gratttajfy aifCknowjedges the work of th^ folfiowing people, all of whom 
have servtd as membtrs of the Sec* ^i^ary English Curricuium Development Corn/mittee m preparing 



fhis guide: 



Bob Aitken ^ ■ , # 

*Diana Cryc^ley CCi;: yirmi Consultant)* ^ 
/ Alex tfoJm 

Viviane^McCWlland ^ ' 
John McVicar ' - , " 

ionathan Wlsenthal 

The'contrfbution\©f the following individuals and gnDups is also acknov/ledgidi the Engli&lh teachers 
frorr)} diitrrcti Ihrpughout thrisrovince who reacfed' to draft verBrons of this guide and thps© who 
completed the Linguagf B,C. questionnaires; the mefhbers of the Secondary Englfsh Revision Com- 
mittee (John Ai^orth, Stan Copland, Rufth Efdredge, Lefe Hunt, Harr^ Lgcke, Vivirfne MicClelland, 
Lee Mendoia, John- Mercer, Jim Satterthwaijti)-^ the membtrs of ihe Seaond^^ry Language Sikflls Com- 
mittee (Bob^Aitken, Shtila Sorrowman, Jolin M&VicarrJim Ross, Rosemary SuHivan), Ana Coluthia] 
the B.C. English Teachers' Association EKe^cutivt; the English and EngHsh Education Dipartrr-ent^ of 
the UnSvenity^o^ Bfltlsh C^lumfcia?^ Sicrian Fraier Universityr and the UoiMersitj/f of Victoria, and the 
community colleges. , * ^ ^ 



1 . 

' , i . ' ^ ' " • ' ^ Page 

"fNTRODUCTION , . . . 5- 

THE cmNGING ENGLISH CURRtCULUM .6 

THE USE OF THE GUIDE ........... I .W " 7 

THE IMPORTANCE OF Em^TION ... ......... .V; . . . 8 

GOALS AND LEARI^fNG OUTCOMES — Secondary English .......................... ........ 9 

GOAL : — HiLP STUDENTS TO LISTEN EFFECTlVEtY. ..:;..„. . ^. , . 11 

GOAL 2 — HELP STUDENTS TO SPF,AK EFFECTIVELY ..... 13 

GOAL 3 — FOSTER; AN f NTErIsT IN REAOmG v=' ; . . . ' . 1 5 

GOAL 4 — DEVELOP IN STUDENTS A RANGE OF READINg, AMD STUDY SKILLS. ./...... 16 

GOAL 5 HELP STUDENTS DEVELOP APPROPRiATE .SKILLS FOR WRITING 

SENTENCES, PARAGRAPHS AND ESSAYS. 18 

GOAL 6 — PROVIDE students' WITH' OPPORTU WTIES FOR WRitrNQ 

VARIOUS TYPES OF PROSE ..19. 

GOAL .7 —'HELP STUDENTS DEVELOP WIDE SPEAKING, ySTEN'ING, 

reading: AND WRITINd^-VOCABULARIES..... .20 

GCAL 8 — ENCOUfr^be A CRITICAL EXAMINATION OF MASS .M|DiA ...... ^. 21 

GOAL 9 — ENCOOrAGE STUDENTS TO RE-AD AND ENJOY LITERATURE, 

. - PAST ^^ND PRESENT....... ...f....... ....23 

GOAL 10 — EXtEND STUDENTS' KNOWLEDGE OF SELF AND SOCIVETY 

" THROUGH UTERATURE. 24 

GCAL II ^ INCREASE STUOENTS' K^JOWLEDGE OF LITERATURE, 

PAST AND PRESENIT ' 26 



GOAL 12 — INCREASE STiaDENTS' ABfUTY TO READ LIlTERARY WORKS IN DEPTH .28 

GOAL 13 — DEVI LOP STUtoENTS^NOWLEDGE AND UNDERSTANBING OF ' 

• CANADIAN UTERATURE. "......29 

■>> . 

GOAL 24 — ENCOURAGE STUDENTS TO EXPRESS THEMSELVES IN A 
• ■ VARIETY OF GENRES...., 30 



At the ctntri of the edycatfonal pr&ciss lie the communications skiUs of ^a^gutgi — listening, 
speaNing reading, and wfting. The develdpmeht of these sW!ls*'makes avallablt to students*, through 
their study of literaiure, the Tiiritage §i cmWzlng ideas. ^ , , ' ^ ' 

The^udy of EngHsh is always a compltK integration of skiillis^ attitudes, and knowfedge. At its best 
an EngHsh Itfison not only hellps studints to acquire a variety of esrentlafl vMli\% hut at iht mme 
time extends their knavj/ledg,e of the world. * ' /' ' ' > 

. ' , ■ / 

English study is a pcogrission from the simplest ^tfementi of cdrrimunlcation to a sophisticated 
respDnsie to language rn all its forms. PrQgrfissiori alcng this cofitinuum depends in part on the a^ge, 
maturity and abifities Cnatlve and learntd) of the student The challengi! of teaching English lie^ m 
adapling and appSyliig the prQgrann to the Specific needs and afeirities of the stydtr^t 



This curTicufum guide waj pro'Suctd in.fesponse to a widfly expressed need for a cie3f outline of 
thi knowjed|e, sWlf^ and attitydes to be Q^eveloped within the English 8-12 cfiJrriculu'm. iRs such, it 
pfovides a foun^tfQn f^or the seUiction of appropriBle organizational patterns, teachiing methdids 
and learning resources. , " , m * 

The cJ^ingmg natdra of the Einglish curriculwm is rtfSiCtid in the goals ^and iearnrng outcomes. 
Major a^tlentiian continues to be focused on communication skilils and the study literature byt 
there ?s a^lso an increased attention to recreatioinal and d^velopmpntar reading, Canadiifi literature, 
tetenlng, and speaking skiUij and the . mass medsa= ^ ^ 

This Secondary English 'pfOgram (8-12) contieues the Resource Course concept of previous 
revisions/ A wide variety miterial is availlabfe so th^at teachers maV choose those materfsls most 
suttedxtO' the skills, knowledge, maturiltyj and mterests of the students. 
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The guide consifsti af a set o*f gQals and learning outcomes for the rntlfe^ Secondan^ Engiish 
program. In using the guida the folfowing ^^duld be kept in mind: 

L Each district mustinake accessibfe to each student the total EngliSii program Inciuding all 
goals and learning outCQnies, • , 

2. Those Itarnini o^tqomii printed in boid* iri thosi in whieh all students must receive in- 
stru£ilori. Ali of these learning outcomes shpuld be approachid each year at increasing levejs of 
sophistication, ' 

3. The remainirTg learning outcom,es will apply to a varying degree to students, depending on 
ability, culturai background/ maturity, and interests. * ^ 

4. Because the English prpgram Is a cc iplex continuum, 'the goals and learning outcomes are not 
ilvlded iitd coursWor grade levels. They ar^ intended to provide a suitable structure for course 
development and msteriats lilection at tRe local level. ^ 

It IS impipatEve lhatthi Engliih teacliers-Qf each schiiol district discuss these goals and learn; 
ing oytco'mes^ncf Jacidt on the degree of tmphaiis and levali off expected achie>'ement'f©r 
each course i^ffirtd in thi diitript '__ 

Translation goals and fearning outcomes into specif Ic^eWvioural objectives and teaching 
'strategies, eourse design, election of/texts, and evaluation pro&dures should ajso^be un- 
- Jertaken at the ichDOl or district leveK ^ , 

5. Teachers should disGUSs yvlth their students the goals and learning outcomes of the English 
program so that tfie stud'en/p^QO''may see the overair Intent of a course and measure their 

^ progression through it - ^ ' 

6. Many schools araotfeiing Increasing numbers of elective courses in addition to Creative Wriiing 
11 and Engite4i Literature 12. Thiese courses are atj parts of the total EngHsh program and 
should.therlifpri intllida the relevant goals and learning outcomts from^hii guide; however, ad- 
ditionil goals and learning outcomes might be necessary. 

7. In implementing thi's guide teachers should keep in mind that whatever pnalytica! divisions a 
cyrrlcylum guid# nnf/ght rtiai^ for^ purposes "Of clari'ty, such divlsionp obvHQusly will not dictate 
the way J n which fftaterlal it prtsented in the classroom.* ^ ^ 

Th^fi^ Guide, unlike Its pridecissors, dots nojl Include 1^ 
current tiittbQeki, recommtndid supplemshtary materiali, v \ 
reeommirfded course and unit outliniS« or suggested 
titahing .str^t#gi@s. It |i antlcip^tid that thts^ will be 
pybliihad leparitely in the form^of Sioandary Engllih 
RiiQurce Booki and a series of Pevelopmantil Reading 
Handboaks. 
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Evalyatien dttermines^whether, and to what.tKtent, the learning outconesMiave been achievtd. Its 
purpose is not only to establish whether the rninimum course itandWds set by the districtor school 
have been mef but Mso to- improve eriycationil "decision making. ^ 

Jf knowledge'of a test result checklist or any other form o^'.mtas^^renrrint does not enable one tc 
make a bbtter decrsibn, theri the inyrument series little purpos^^.- However, if one criUcally 
examines these m'eSsurements and ckmh\i^% this data withjoformatifin from informal observationi 
and judgments/ one can make better decls^ar 5 about teaching and learnihg. 

Some examples of how evaSualion^m^ght bi-used incjude; ■ 

^1. determining student ,knQ9vledgfe, skilis.^and attitud^i at* the start of a course or unit/lThts 
' win enable the insfructionil pro^rann to be tailored to both the needs of the individual and 
those v1 the group. ^ ' ' . . 

ongoing ev^hsjation during a course qr unit enables students to assess their progress and 
teachers to diagnose wyeakniSSiS and siter methods; or^ mat^la lb accordingly. 

3, evsiuation at the f,nd of a courst m un\i enstoles the teachers to knov^ the degree to which 
outcomes have been achieved and to make j jdgentents or? the ovara!! effectiveness of the 
, instructionai program. V ^ ■ / 

Three audrances .receive direct {benefit from evaluation? students — who receive concrete 
fprrfptlon about'*their:progress; teachers who are jble to plan programi based on factual in- 
fprmatlorii and parents — who deserve a clear statement of wiat students are learning' 



Specifically v^^ithln the English program, anjnriportant area for evaluation fs student writing. ReguSar, 
evaluated paragfapfis or essays provide an opportunfty for the learner to practii:e tfte skills of 
writing which have been taught, and provide feedback on progress toward the masjef^ of thoie 
skfHls. For the teacher, in analysis of individual and group ercors allows future ins,tryqtion to be 
basMson aatual needs. ^ ^ ^ " . ^ ^ , ' \ / 

The listening and speaking areas can be evaluated almost as precisely provided that the teacher 
develops a checklist, or other instrument that* makes-carefuh recorded observations of student 
behaviour possible. This brings the evaluation closer to an accurate record rather than a **gut reac% 
tipn^ ^ . V . 

lyaluatiofi misused can be deitructlve. Evaluation overused can interfere with the process It Is 
designed to assist Evaluation not uitd» however, denies teacher, studentp and parent valuable in%. 
formation on progress' ^tfWjig made, " 
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GOALS • . . ; . , 

Program goals are a series'" of |eneral statements outlining the intent of the program, ■ 

'For fxamplai "The itcondary icl^ool English program will develop itudents- knov/ledge and un* 
derstandinff^of Canadian Literature", * / ' 

tEARflING OUTCOIVIES ' ' 

LearnSng outcomes are a series of more ipecific stattments^ arising froVn thepro|farn gpal. Learning 
outcomes indicate w^hat gineral skilli, experiences, attitudes or knowledge the ftudent should have 
acquired during the courie of thr program. A Earning outcome, unlike a ptrformance objective, 
does not specify the- degree of proficiejicy expected of the student or*how this pfoflciency will be 
measured. * , . * , ' , ' ' ^ 



A typical learning outcome isi ''Byjtfce end of the secondary ichool English program.-ituderiti 
have somfff knov^ledge of recurritig themiS expressed In Canadian literature; examples mi 
iludt: . ^ ; ^ ^ _ ' ^ " 1 ^ 

the hostile irivironment * . 

the native heritagt ^ * , ^ ' " 

thf Amerjcan presence/' ^ 



s hog Id 
ght in- 



(a) 
(b) 
(c) 



*lt Is very importint to r\ote th^t the examples are not In- 
tended to be a checklist of items to be taught; They Vre In- 
cluded where they could clarify the meaning or the level of' 
difficulty Intended. Many more examples^sh^ld be added by 
the Engjish teacher to the learning outcomes/ 



SEQUfNCE OF QOALS AHD LEARNING OUTCOMES 



The goals and Itirning^oulsomfi ire not nieiisirily of equakwetght»iiaf irs thay listsd iccprding 
to priority. The goals hive been organlzed^with the communications ^llls at tfie' beginning followed 
by those ^oals and*1earning outcomes relattd tP the knowledge, rfnjoymepti and criti^l examlna^n.' 
of lltBrature. Because they. are learned simliltaneously, skill, attitude and knowredge learning oul- 
cqmes have not been separated >intb distinct categofies. - ^ \ A \. A ^ ^ 
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' Tftf ucondar^ school lfl|//sh pr^r^m a>f7/ 

HELP STUDENTS TO'USTEN EFFECTIVEC^ 

^There is a decided|^^wc€ between pVssive hearing and active h&tening. The skills and gttitudei 
that mark this diffWKf should bt developed in intagration with other related areas, (ag^ speakmg) 
and through specifically structsred activitiis. . . ► . 



LEARNING tfUTC^ES: . . ' : 

'By the end of the Secondary school Englisft^proiram^ students should:^ 

• ^ • ^ ■ _ \ r. ' 

A. ^ understand thfe importanae of listening skflff ^ oonvtrsaHon anti discuision.^ 

B. Vhave particlpited in a variety of Hste-^inltaxpariiriciS; examples might inciudei 

I' u 
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Lt .speeches, debatesV d^scusiion 

2. , radio arfd 4elevi|ion nev/& broadcasts, editorialsi^ interviewsv 

3, readings of drama, prose, pottry. * ^ . ^ 



be -able to d%m^m^^yi ^^^^^^ prts entatlons by such rssponsiS'as! 

1. taf^ngJH^ntee^^ % . V ^ . / ^ ' 

, 2. asking intellig^n^^ ^ ^ ^ " ^ . 



cesenting opposing 



points of ^iew, 




-r^4et the rigtit of a speakii^ ^ ppsent^ opinion and the^^h^*ef sthe^ fp herr^tlmt opimpr}. 

i: rdaliie thafpsrsonal valueirprejudice or emptionarfeactions may increase or reduef the'ability 
to iT^n effectively. ' ; \ ^ ^ ^ v , 

P^- be able to detect bias and the techniques of propaganda, , . ^ * ^ ' ' V 
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HELP STUDENTS TO SPEAK EFFECTIVELY 



By the end of th^.secondary schSDl English progfam, studinfi ^y|di - " 

A. be abig td" preseAt ideas ^systt^atieally. ' ? 

B. ^ava pifHcIpated In r'vtriity of sptakln|- expsrltrices; eximples might include^ . ^ 

' ^ ' 3. dlf cd^sions or conversationi: * , * ' ' ' 

. ^b^abll to adapt speaking styles to particular fudiences or purposss, giving attention to such 
^ matters as^ f \ ^ ' ' / ' 

L appropriate uodatulary and ulaga - / 

2. -^pppopriat© tone ' 

3. ^ nort'Verbfl cues\to^emphasii#^enlirtain, or signal a change of thought 

p% abli to ust afftctive sp>f 

, 1,' projiction' 
^. emphaifi 
3t aniinclatton. 




leaking techniquts; ixamples might .ineludfet^ 



% understand the affect on camrriLrriicatlon of iuch factors asi 

1. - eye-epntact ■ . " - 

2. minnprlsms ' ^ ^ ' 
'3. "body language.* . ' ' - 



( 



^ F. be aware that eommurtication may b& affected by such fattor 
' ^ 1* room size and acmistics 
/ ^ 2. saating arrangements ^ 
^ ^^^tlme Umiti. 

G. understand Ihe dlfferfent effects productd by a .speech d i1 War ed from notes as^ opposad to 
. speech that Is menfiiTized or formally read/ ^ ./^^^I'iLT'iaLBIiaii'Br'^ r.__ ^ 





^FOSTER AN If^EREST IN^READING 



^Btcause some studenSs entering tht secondary school are disabled readers or have a negative at- 
tttude towards reading, thhi goal separates reading from tha study of terature. Before students can 
undertake a serious study of !keratiire» they must be both able and wmmg to read. Often a change in 
attitude must precede improvemeftf in skilL Giving 'students materials that intertst them^nd which 
thay can read may lead students to realize that reading can have value as a source of enjoyment and 
as a sQurce of information. ^ * ^ . . 

LEARNING OUTCOMES^ 

By, the tnd of the secondary sfchool Englfsh program, students should: ' - \ 

A, injoy reading a ricreational aetlyity. ^ 

3. V be famiMar with an^ have reilla wide variMy of niaterials; examples rnlght includer 
L new^p^pers ^ ^ 4? ^ ^ 

* ( . 2. magaimes ^ , ^ ^ i 

3* books* of fiction and non-fiction, / . / ^ 

C. rleogniie that reading is an important soufde of Information. 



DEVEI.OP IN ^TUBENTS A RAWGE-CJF READINg'aND STl/oy ¥KILLS^^ ' 



^ ; tary school. For those^ho have ^V^'J^^^^-^^^eneral rea^ipi^^d study sWIii 

. since J?2Se>e besJ^ . / f ■ 

LEARNING O^JCq^^^ *' J. 

# the end bf the secondary school aiglithpror^^^ . 
^'A.'1lw* contii.uW <» buHil^^s^^ ' ' • ' itj. 

V meanihE of ulrfamlftar words^^ • i f ^ , ^ . ^ ' 

•C b. r.t.tai«'ani us. c.n..««lu.* d.rh* tt.e'«*>ning. of unfamilia, wo.ds.^ T 

comp^refienslonJ. . \ i^^/ " " 

uid-rsta™.*!... .he wrlttr maj l»,e i,p,lt.d'(!|.t .1,. lnf«.flil;l .f ..mp,.h.n.l.,^. 

G. belable to read arl.lciu« examples oi cfttlcal Sadin^ s|g.s ™iEi|Jnclude,;V 

' 1'. identifying author's purpose , ' ' . - 

2« distinguishing between fact a«d op^^^^ 



3. distinguishing between -Jogical and il^ . . 

• ;H:-beabletoadjusUh^ir^^ 

material. " ^ ^ ^ ' 1 , v 

beable to adibst .heir meWcids of readi,»g Wl,e dlffenhg purposes and#fganiza,ion patterhS of . 
* narrative and informational m^^ — - -^ — — ^- - ; \ 

J. Ue able tp'iise sui* feature^fl beok^ lnd« and.gl«iary. 

: • k: b^aWe to^r^^ ^ siufctii eximpies mi«ht included 

1. Operating nfui^ua Is \ 
. ' ^ 2. encyclopedias ; .... ^ 

3. card catalogues. ^ ' : 

: L. he .hfc .i ,.,a»i« j)f.r,!,3.lan eH.c.i,e„ .hr^SsM^e as. ., apprdprla.. sM.fs, example 
>: might ind^^^ j J- / ' ' ' *^ 

' ^ / IV note taking ' . % ^ 

\. 2. outlining ^ ^ ^ 
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4V ' ' ' ' ' ' " - fill' ficcmdan/ school Euiflish pw^^raiii will 

■■^2 ' " ' HELP STUDENTS DEVELOP APPROPRIATE SKIL^ 

; ■ / . SENTENCES, PARAGRAPHS AND ESSAYS 



LEARNING ^UTCOMESs , , l 

By^ the and sof fhe secondary sehool English program, studtnti ihould: \^ 

A. bl ibli.^o |[eneriti, orginiliy ind subitairtiatt Idais^ ^ 

B. / underitind thafi ienttnee must be ebmmuni&ating about lomiththg Cth§ iubjtot} and that a^ 

statement must, bi mada about tifi iubJiCt^C 

<. . ■ . * ^ . ^ \ y ^ ^ . ■ . _ 

b^ able to write santanei^of' varying o^mplexity^ \. , . ^ ^ 

p: be able to orginiii i^^^tiitQ^'affaetlve^aragraphs, sonsidarm^ suah faators asi ^ 

1. limitrng-jrta topic / 

2. y^ty^uJ coharenca . ' ' % 

3. niath^ds of deveiopment / • , - . 

E*.. be ibte to writa fnulthparagrapH canipoiltioni wjth asonomy and preclifon. 

-F, ba ibia to write a formal rtsaareh assay attending to sueh matters as: ^ 

■ 1, ackrtowiadging sources * ' . 
2, using quQtatlqhs affectlvaly * 
/ ^ 3* bravyirigdoglcal conclusions. 

* be able to adapt thair writing stj/fles tjD particular audiences and purposas. 

H. revise thiir writing to elipilnatp^ in usiga, spelHng, and punctuation. 

" L ravtit their writing to allmrnata common syntabticar errors^axamplas might inciudai <^ 

1. run-on constructions 

2. lack of subjactfverb agreement . / 

3. incorrect use of prohouns:' - 

J,^ be ablif to revise their writing to -Iniprove 'clarity and style. 
K. ' proofraacf their final 'draft. . ^ 

' , ; ^ ^ ■ ^ " / ^ ■ ^ ■ V ■ ^ . . 

L write neatly arid legj^bly* 



M. hsva a-functionalj^iiow|adgr of a system of English grammajfoc the improvement sf clarHy and 
precision. ' ...--r^^ ^: ■ """j- ' ' ' ^. ^ * , 



I ■ 
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PROVIDi StUDENTS WITH OPPORTUNITIES FOR WRITiNG, 

VARIOUS TYPES OF\PRdSE 



LiARNINd OUTCOMES: " ' • 

By the end of tht secondary scfioo! Engnstl program^ itudents should^ 

A, bi ibii td'^riti piragraphs for virious purpose 

L giving dirtctlons . . ^ . * - 

2. desm^ibing or narrating ^ » 

, 3. supporting an opinion. ^ . ^ 

B: fci abli to writeM^rrBus kinds of §omposlHonsi^^xamplt^ might include^ ^ 

1. nawSpaper article / 

2. directions for buildlrigTor repairing somathing \ ^ - 

■ , ^ - . , ^ ■ 

3. criticar analysis. . - 

^ . - . /-v - ' _ ■ ' . ^-'^^^^ j';/ ■ - ' 

be able to^wrtte iffectively for thp purpose of aondusting personal businisii 'exarnples Wiight 



4nclutfe: " ^ 

1. jatters of applicatibn 

2. persbhal rtsumis 

3. ofedit applleaflonsr-: 




■ ' HELP STUDENTS DEVELOP wipE SPEAKING, LIST 

• READING, AND jVRITING VOCABULARIES 

LEARMIN13 OUTDOMES: ^ ' ' : - 

By the tnd of the sjecondary school English program, students should; 

A* hava an mtirtit in words and idioms^ and a/^esire to Itarn and uis ntw onts. 



B, hivt aequirtd a bJ0i4^»baian^thif will bi useful in aGadimie» voea^ional, and sodiahoon-' 

- / ■ •■ *| /- V . ^ ' • • 

P« rtcQgniie anti bs able to usa^apprsprlataly the variou.t lavili etf dietlani 



4. fbrmaf 

2. informal 

3, sjan^ ^ 



D. undifstand tha iffaet of eontaxt on thi maanln ^ 

anaiyia- thi ilaments of woM strueturt (roots, prafixas, and suffixis}' as aid In uji* 
^ ; daritanding %ordi. . 

F. undarsta'nd the differenca batwten, dinotatiorv^^'ftd connotatloh. 

6* rasognlz© that Inflated and pratanttous languaga may detract from dainty. ' 7 - 

>^ • - . ■ ■ ■ ' = ^ ^ - ' ^ 

H be aware that figurative expression can anVich and clarify spoken and written language* 
L .make afflclent use of basic referenee books suoh, as diotionarias^ ^ ^ 



haveiacquired soma knowledge of the mtty +i!it©rlW! and contempbrary influelicas on the 
developmant of English words .^nd expressions; examples might include^ 

L pther languages and^^eultu' 
2*j^ science and teehno 
3. mythoJogy fand llti 




" ■ ' 7/(1' $i'fMuUiri) ^ilioot £»i,^'//s/i proj^nUtl n'iU /. 
ENCOURAGE A~ CRITICAL EXAMINATiOM Of MASS MID?/^ 



LEARNING OUTCOMES! ' ' ' 

By the end of the stcondary scttool English program itudtnte shouleft 



A. understind tjii fynstians and infiuineti of varleus majs midiirt^amplis mighVlnaludt 
; 1- to entertain ind inform ^ ' ; / ^ / 



2. to persijade 

to selL commeroiil products. 



iLts 



B, be able to' make discriminating choices in their consurrtpfion of media. / 

C, be able to identify and undefstaVid the uses of varloui^pe^suai^ve devictsi/examplei might in- 
clude^ ' ^ ■ ; ' ' ^ - ^ ^ 



L dyersj?npllflcatl©n^ 
X Hg^tipg effects 
3. background mu$ld 



0. be able to idantify and undfrstand the uses of falsa logic In matirlal beard or raad; e^mples , 
migrtt inc|udei . ^ ^7 . 



1. false analogy 



2. Ted herring, 

3. "straw man" irgument. 



/ 



he psyehologioal impact on an indlvidi^^Hof image, s6ynd, and context in hon-print 




ERIC 



ENcouBABi Students t© read ;^nd enjov mfERAtuRE, past amd. present.. 

' / ; ■ ' . . * . • • " ' " ' ' i 

UARNIMS OOTCOMISi J ! 

By tHe antf ©f the secondary school EnfHsh progfant, studentt shMldt j 

A. havt imV varNui typfi ef nsvils antf^^^^^^ . I 

B. have riid vtriouf ty|^s€ of p&etr^ txampias mIgHt ineluds^ ' ' 

1. narfatlvt ' ' ^ ^ 

^ ' 2. lyrfe . , 

3. dramatic ; , , ' * | 

haVi.i^d virloui types of mM\^\\m\ OKampfes might mdude? '| 
U autobiography . ^ . - . *! 



\ . 



^2/ e^^ay 

3. diary and Journal. 



D. havi lr|ad vafloui typii ef dramai examples might mcluder' , 

^ 2* tragady ^ / - ^ \- ^ ; 

3, thaatri of Wib abSL^d, . ' * " 

E. abli to diseu^, with tome jnsight« literanf works they have r^ad^ 

F. have had an opportunity to raadMittratMra aloud; axampl^ might include^ 

' L partic^lpafion' m play r^adirtgs . > 

-2. raadihg pottry aJoud . . ^ * . 

3. reading dialogua^n |iovals. ^ . / . ^ 

G. have had an opportunity to mamomo fawourite liries or passages from Htaratura. \. . 

k understand tfiraugh axperianc# fihat certcantrafad 'fttantlon to b literary work can provid^e in- 
sight and pleatura^ , . / - V/ ^ ^ 

volMntarUy read a broad varieiy of {iterature, Including fictlbn and non-flctlon of the past and 
. present. ; * " >' ■ 

J. -e^joy sharing witft othtfs their pplrtloos, Impraislons, and feelings about their reading. 
K. 'desire to -atter^iperf brmances of piays, readrngs df poetry artd prose, etc. 



ERIC 



X - ' X^^^' mumilaiy 9i:lhiol Lii^li^h ^»n»^r^ii/i wilh 

IXTiND STUDENTS* KNOWUDGi OF- SEtF AMD'SOiRIf TV THROUGH LITER 



\ 



tEARNlMS OUTCOMEi 



the ertd of the sacoiiQary school English progrim, studtnts shoulcf: 



A. b% able to lifihiify Viltips aiid ittituclf $ exprtsied in works of liiertturi, ind comp9r@MHiii 
with their own« \ . ' 

■ ' -V ■ ■ ■ . : " ■ ■ - . 

8. have mcreased, through thtif ireadihE of literature, ^their awareriiss of the diversity and com- 
pte«ity of hiifnan eKpert^^ .* 



C. have jnartastd» through 



^ people of djf fare nt perils arrd soeiefles. 



their reading of iittfatura, thair awarena^s of mmtrn% %hM$d 



P** be-'aware of tht ways in which ^universatconGefns are reftected iniht frrythi and Itgen^s of 
, various peopl)is« . ; ^ - . 



J/ 



ERIC 



/ : \ 



■ '■- " * ■ * . 7hc iimmdary fi'Umt En^Ufh \hv^rnm will 

' INCRiASf STUDENTS' KNOWLEDfiE OF LlTERATyRE. PAST ANO PRESiNT 

th€ 0fiidvQ^ th@ tecondary school E^n^^^ * 

A, have^ rif ai same f^onlBmp^mvf and hislortDai works of fielipn/tf^rima, and pottry that art 
^ genirally rsfOEniZid as having litgfary m^rifc ; . 

unct#fslanfSi mi bm-ihlm iisa iitirary tirms rtlevant to the disium@n of workf 3f lUeratyri 
.whM ihey' Itavt mm€ - -- ^ ■ ■/ 

(0; (lognf^ ViillQus typei of n^vifs, short storiii^ pQ^mSf non-^Ietfen, and pMys whieh Ihiy hav€ 
rttdf and be abl^ to dUcuis,4hiir charastaristipsi a^icamplts of tuch types might inolude: ' 

tragedy ■ ^ .. , . 

^.«»icitnce Miction 

tit abt#ia rM^imzit and undifstand gn author's use of tiGhnica! divlces; exampias of such 
t^ehnle#l divfee^ might iricludei 7 

\ . L. rarraitivi point of view 

fgcogi^l^ thai mi^lt;#s of form (such as the us# of Ittirary devices) ara rmportant only in 
relat^0n fo conteiit ahd meaning. ' " m 

........ .-r . u ; ^ ■ . ' - ' ' ° .-■ 

F. hav^ soma awam^itss of the historical dtvalopmtfiit of English llteraturip ^hlcti might Include a 
' knowledge of: . 

1. characteristic forms of various periodi / 

2. charactaristic themes of variptjs periodi 
' 3, sconomiCp. political* and' intellectual infliaiinces of various periods. 

have some knowledge of the historical developmant of drama includlng^sucli perioids as^ 
"1. Greek ^ - V . ^ * ^ 

' 2* iliiabethan ^ ^ 

3. Contemporary. 

H. \ know relevant Information about the background to a literary worki axamples^ might include: 

pertinent circumstances of the au^^ r ^ . " 

2. authors'^sourcis for (heir material 

3. ' public reaction to the work* 

I. haife acquired some knowledge of major Greek and Roman myths aild l^^ends. ^ ; . 
, X f hava acquired some knowledge of the Bible as related to works of English literature/ 

K. have V^ead some works of JIttrature t^^ ^ v ;\ 



■\ 



\ 



= - * - ^ ^ ^ \ ■ TVu* fiiwontianj school Bii^li^li fmi^htiji wUi 

IMCREASi STUpEWS' ABILITY TO READ MT£RARY WORKS IN DEPTH 

LEARNING OUTCOMES: ' y . ' , _ • 

By ths end of tht ssoc^hdary school English p^ogpam, students should^ 

• ^ ' -J - V ^ ' ■■ 

A- ' have caid some literary works jn sufficient/depth to We the Indlvislbltty of form and content: for 
example, k plot summary of Hamlci is net HamlciJ ' 

/ ^ : ■ : . ' ' : ^ X \ 

i. ' understand that a work of literature rriay hive savtral levels of nrtianmg.^ 

C. Understand that a woric of literature miy have different minings for diffirent readers, and that 
^ more than one interpfetatiori may ^ve validit 

D. able fo'eiplam why, fsr them/one work of iiterature is tnore iff active /than another. 

E. be able^9 contrast thi writing ityles ©f different authofS. 

F. ^fce able to compare and contrWt treatn^ents of* a particular theme withrn the same fofm or dif- 

fennt forms*'- / / # ' ' 1 ^ 



G. be able to perceive stylistic sfmilaritles between a work pf' literature and a wotk iri another art 
formrexamples might ineljUder " - ^ / ^ , . ' 

' 1. rhythm in poajry and music ^ . v , 

'2* . mood In ficti^Dn and painting ^ ' * 

3* symbolism li drama and pamtlng. ' - 

H/ be able to comment^on the^signlficanci of partlculir wDrds and phrases in a literacy work. 

I. ^ understand that a Serious response to a literary work may require strenuous attention and more 
than one readirigi . - ^ ^ ' v 



DEVELOP STUDENTS* KNOWLEDGE AND UtjDERSTAtiDJNG OF CAKADiAN LiTERATURE! 



/ 



A separate goal ;fs,davoted 1o Gartidian literature in ordtr to indlcatt tha importance this area 

should hava IK British Columbii^t#qondlafy schools* It sH^ld.^i undaritob^^ 

domes of^.the" other literature goals'spply aqually to 'the study of CanadlOT lltorature. ^ 

LEARNING O&TCOMES: 

By tha and of the secondary school English progVam, students should; • 

A. have rt ad various works of Canadjan llttraturit ^ ^ . 

B. have some knowledge of the affacti on Cahadi^^n Mteriture of such faclors. as: ^ - 

* .1/ history - , . — ^ ^ 

2* geography ^ ; • 

3* - ethnic dtversfty. ' > , ^ 

C. have some Knowledge of recurring themes Iri Cinadlan fitaratura; examples might includer 




mm 



EMCbURAfiE STUbiNm fl) EXPRfeS 

■ " ^ r\ ^.-^^ ^ ; ■ ' • ■ ^ ; ^ • = ^ 

' This sectipn nigs the word "oppbrtu^es'' ssveral times in or^r to indlcat© that students sfrould 
, Mt bvfprtf^ tfAp c^ ^vnriisltfn. Whilf craatlva writing Mh be ah ana in itsilf, Jt Cinalso bt a 
way gf helping sturiints to . iwejSbme of the laarning outcomttsitatiA-tlSiwhene In this guided 

LEARNING OUTCOMilSr , - , J , , ^ ^ ' 

By the^an^f Of ith^ stcpndary. schopi Engli^^ ' . 

A. have had opportunitlai to writie prose Jiction uilrig luch elarnents aii ' ^l^s' 
I. .charactarlzi^lion - ^ v - ^ 

^ '^ >'-2-.: satting--- ■ • V' , ' ^ z":^^ • 

:3* thama. ' - - 

\- '■ ' - . ' . . . . ' ■-' " -^-^ = ' 

|l, havf had jopportunitlas to write* varfbus types of flotms. , 



XD. have: hid oppdrtunitlas to write In the dramatic fornri^exampliS niight included 

1. monblogue ^ , - ^ 

2, dlaidgue.^^^ r ' / 

^ A sWt " : / ^. . ... , ^ ^ 

; D. have had opportunities to rn^pond to literary works by creating imaginatively In 'other gpnres. 
and artlStrc formii examples^ might inci^dar ^ . . 

.- ^ 1. audio^%!isyal presentations 
. ' / 2. dram^tizptions / ' . — - ^ ^ . 

^ Sr^'i^i^^^igr representations. ' ; " : ' 

E. recognize tfrft dr^ts^and revisions are, esstntla! eompontnts of Ima^ginativa composition. 



1 J 



"1. 




